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Student Character Building

If we don't model what we teach, we are teaching something else
Abraham Maslow.

Innovation has many definitions mostly referring to different
aspects of originality. For purposes of this paper, to be innovative in
teacher training especially regarding character education is to ask
ourselves better questions of ourselves, our schools, our approaches to
character education. By asking reflective questions, we can create a
developmental frame work for approaching character education based
on historical research and practical applications of that research.

When adults look about them and bemoan the wrongdoing in the
world, they look to the schools to teach ethics — character education. At
first in the 1920s codes of conduct were adopted until research showed
that they had nothing to do with actual conduct. Urging students to
behave in a certain manner does not result in them doing so. In the
1960s the work of Lawrence Kohlberg and Sidney Simon respectively
pioneering the ‘moral dilemma’ discussion approach and the ‘values
clarification’ approach added new impetus to character education
giving teachers more tools to use. In general their work’s value was
limited since character education is better understood as not just a
curriculum rather about the adults in a student’s life — it is about
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creating trust. (pp30-31 How Good People Make Tough Choices —
Rushworth M. Kidder)

In Teacher training — Do we ask what is trust? How to build trust
in a classroom between colleagues, between administration and
teachers, in other words a community of trusting learners.

Trust = Credibility - to believe first in oneself

Trust is a function of two things: character and competence.
Character includes your integrity, your motive your intent. Competence
includes your capabilities, your skills, your results, your track record.
And both are vital to any relationship.

Teacher training usually focuses on capabilities — what do I do:
plan, teach, assess. While this training is important, none of it is about
character. Teacher training assumes teachers have character. Rarely
do we attempt to teach or measure character in teacher training.
Perhaps it is because we understand that you cannot create laws that
result in character and you cannot regulate for character. You can be
very clear about your values and give people training in how these
values translate into actual behavior.

Does your school have clear values that are reflected in the
behavior of adults as well as the students? To have effective character
education, look to the adults for what they are modeling. Is there any
gap between adult intent and adult behavior? Are adults concerned
about what is right more than being right, about acting on good ideas
rather than having the ideas, about embracing the truth than defending
an outdated position, about building a team than exalting self, about
recognizing contributions than being recognized for it. School’s that
promote a clear set of values have their community intent and behavior
aligned.

Teachers need to be in schools that build trust starting with the
adults as character education for students begins with the adults - “The
students are watching”. Everything about a school community teaches.
What are we teaching in our school? For relationship t rust, we must
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practice consistent respectful behavior. For organizational trust, school
communities need alignment between stated values and policies,
behavior, and budget.

Student Character Building

A starting point for understanding an innovative program for
student character building is to understand that successful schools are
communities of individuals who trust each other — administrators,
teachers, staff, students, and parents. What is trust at its simplest —
confidence which builds understanding, collaboration, and positive
results. And, its opposite, distrust, creates suspicion, fear, and anxiety.
“We judge ourselves by our intentions and others by their behavior . . .
one of the fastest ways to restore trust is to make and keep
commitments — even very small commitments — to ourselves and to
others” (p.13 Speed of Trust, Stephen M. R. Covey, Jr.)

Successful Schools seem to be doing the following to have an
environment of trust that lives their values:

e “Promoting alignment of ethical values and action across the
school community

e Seeking out leaders who operate ethically and actively inspire
ethical behavior in others

e Inviting students to take on authentic roles in administration
and stewardship of their school”

In an education study by Stanford University expecting teachers to
build positive relationships with students rather than simply delivering
content, Professor Tony Bryk shows that schools with high trust had
more than three times higher chance of improving test scores than
schools with low trust” (p. 21 Speed of Trust)

Research on 1* grade at risk children found when teachers tuned
into the child and responded to needs, moods, interests, and capabilities,
letting them guide their interactions, created an upbeat classroom
climate with pleasant conversation, lots of laughter and excitement,
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showed warmth and positive regard towards students, they achieved the
best results. (p.283 Social Intelligence — Daniel Goleman)

Character is defined in nouns: respect, integrity, honesty — hard to
reach for.

Character building is a reflective process and needs verbs —
watching, modeling, grappling, bluffing, sorting, shoving, fearing.
What are we modeling about character about citizenship what routines
and rituals do we have and what are they teaching especially about
character?

Modeling: What do we stand for in this place? How is that stance
reflected in our routines, activities, rituals? How do we model — as
institutions and the people who work within them- that which we most
value (pl1 Students are Watching)

Successful schools are family like environments in which
individuals are valued and rules of membership are clear — which
behaviors, which values, which qualities are being modeled — do the
rules apply to everyone — all the adults — remember that moral orders
are voluntary and rules come out of environments not books. They are
arrived at through explanation, exploration and persuasion -
conversations. Those conversations start with adults agreeing to the
nouns and the verbs concerning character.

A final point to consider, schools need to recognize that the task
of raising moral children falls heavily upon parents — “the healthiest
children, psychologists tend to agree, have parents who are warm and
accepting rather than cold and rejecting; who set up firm rules and
consequences rather than remaining lenient; and who support a child’s
individuality and autonomy rather than exerting heavy controls . . . role
models of values and the creation of a work ethic . . . reciprocal
teaching “ (p 209 “Magic Trees of the Mind”, Marian Diamond and
Janet Hopson)

“If we don't model what we teach, we are teaching something else.
-Abraham Maslow
We are always teaching something
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Tools for Character Education:

Become a community of clear values:

1.

Answer the following questions
What sort of person do we want our students to become?
(graduate profile)

. What will character education mean to me if [ am the model of

it?

. What will Character Education look like school wide?

Create a touchstone — a creed or way to express the shared
value(s) and aspiration(s)

Create a character based motto

Involve the students in the planning and leadership of the
program

“Discussion and storytelling rather than preaching or didactic teaching
are the appropriate ways to help children as they learn to make these
choices.” (P.3 A Call to Character)

See — Speak — Behave - Dramatize

Ist six weeks to discuss and positively reinforce the rules — reinforcing,
reminding, redirecting (p.50 Call to Character)

Discuss moral dilemma at school knowing that just discussing does not
relate to changes in actions

Journaling & sharing

Web Site: www.character.org
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Modern Student Evaluation Practices
Introduction

The last decades have witnessed reformed visions of curriculum,
new conceptualizations of learning theories and accompanying
assessment paradigms. Educational assessment has undergone a
significant paradigm shift from a testing culture to an assessment
culture (Gibbs, 2012). A deep transformation occurred away from
psychometrics to a new conceptualization based on changing
conceptions of learning, of evaluation, and what counts as student
achievement. Initially, assessment had an anxiety evoking impact on
students and teachers, leading to competition, de-motivation, ranking,
and labeling. This needed to change to enable all students to believe that
they can succeed in learning and they all must be confident in their
expectation of success to be willing to take the risk of trying.
Assessment practices had to be replaced with those that engender hope
and sustained effort for all students.

The following sections will outline recent trends in educational
assessment and the emerging role of assessment in a learning culture
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with its broader conceptualization of what is assessment and how it is
practiced. Key elements in the success of the new model is formative
assessment and role of feedback , therefore the paper will describe
characterizing features of formative assessment, its processes, benefits,
challenges, and the role of teachers in these processes.

Recent Trends in Educational Assessment

Educational assessment in the 21%. century witnessed remarkable
changes. The ones with highest impact revolved around following
practices and trends:

= Technological advances resulted in greater speed and accuracy
of processing of high stakes tests, in addition to innovations like
computer adaptive testing (CAT), use of simulations in
assessment and others.

= [ncreased use of authentic and complex performance-based
assessment to better reflect higher order learning outcomes.

= [ncreased interest in International testing and benchmarking
with the spread of international tests like TIMSS, PIRLS, PISA,
etc and their use as proxy indicators for quality in education.

= Call for public reporting and educational accountability
especially for high-stakes testing.

= Use of formative assessment.

= Assessment of students with disabilities, taking into account
social and cultural diversity.

= Professional support and development of teacher capacities in
assessment.

Role of Assessment in a Learning Culture

Changes in conceptualization of assessment and its role were
greatly affected by changes in what is learning and how best to foster it.
The belief that learning occurs by accumulating atomized bits of
knowledge; that it is tightly sequenced and hierarchical; and that tests
are isomorphic with learning (tests = learning), was gradually replaced
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with new belief that learners construct knowledge and understanding
within a social context and that new learning is shaped by prior
knowledge (Shepard, 2000). Figure 1 graphically represents paradigm
changes in views of instruction.

Traditionally, emphasis was on aassessment OF learning, i.e.
Process of seeking and interpreting evidence for use by learners and
their teachers to decide where the learners are, where they need to go,
and how best to get there (Figure 2). With the emergent paradigm, the
emphasis has moved to assessment AS learning and assessment FOR
learning (Figure 3) where assessment makes up a large part of the
school day as part of the learning process and not only in the form of
tests. In assessment For learning, results of student assessment is
evaluated against set standards or set expectations and goals and use is
made of them to provide information for teachers to help them in
instructional planning and what are the next steps. In assessment As
learning, results are made use of by students to self-monitor their
progress and adjust their learning methods to meet personal goals and
target instructional goals (Earl, 2013). Table 1 summarizes features of
each type of assessment.
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Figure 1. An historical overview illustrating changing conceptions of curriculum,
learning, and measurement (Adapted from Shepard, 2000).
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Table 1. Key Features of Assessment Types*

Purpose Reference Points Key
Approach Assessor
Judgments about  Other students, Teacher
Assessment of placement, standards, or
learning promotion, expectations
credentials, etc.
Information for External Teacher
Assessment for  eachers’ standards, or
learning instructional expectations
decisions
Self-monitoring Personal goals Student
Assessment as 414 self- and
learning correction or External
adjustment expectations
*Earl, 2013.
AS
i
FOR
OF

Figure 2. Traditional Assessment Paradigm. Assessment OF Learning (AOL) (Earl,
2013).

The ideal would be to adopt an assessment system that documents
what students have achieved (AOL); helps to identify how to plan
instruction (AFL); and engages students and teachers in worthwhile
educational experiences (Aas L).
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Figure 3. Reconfigured Assessment Paradigm. Assessment AS Learning (AasL)
(Earl, 2013).

Educational Assessment: A Broader Definition

To be compatible with and to support the social-constructivist
model of teaching and learning and above mentioned paradigm shifts, a
broader and newer definition of what is assessment needs to be adopted
(Gibbs, 2012). Classroom assessment must be integrated with learning,
used as part of the learning process, and it must change in two
fundamentally important ways. First, its form and content must be
changed to better represent important thinking and problem solving
skills in each of the disciplines. Second, the way that assessment is used
in classrooms and how it is regarded by teachers and students must
change (Shepard, 2000).

Modern assessment follows the fitness for purpose principle.
Same assessment cannot be used for a range of purposes as each is more
useful and valid for a type of purpose and goal. As assessment
procedures have their strengths and limitations, need to resort to using
continuous multiple assessments thus leading to fairness and more
reliable judgments, at same time reducing the stakes associated with any
single one assessment.
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Accordingly, modern assessment incorporates the following
characteristics:

= Assessment should be against clear performance standards that
should be shared with students. Students should be encouraged
to self-monitor their work against these standards. Subsequent
constructive feedback to students should emphasize individual
student mastery and progress in relation to standard and/or
previous performance, rather than comparison with peers.

= [t incorporates quality tasks that encourage thinking, engage
students, and are equitable. It includes concrete tasks that are
within experience of students, are presented clearly, relevant to
current conditions, and presented in non-threatening conditions.

= |t is scored by trained teachers/raters who need to understand
scoring categories, and use clear rubrics and exemplars. Scoring
should provide multiple levels of success so that through
repeated testing students can strive for higher levels of
performance. Need to move away from notion of a single score
or statistic and look at other forms of describing achievement
including ‘thick’ descriptions of achievement and profiles of
student performance.

Teacher formative assessment is a key component of modern
assessment. It can be interactive in order to fully engage
students, support or scaffold learning process, and evaluates
performance in a range of contexts. It includes observation and
questioning, and provides feedback in relation to primary traits.

Teachers have to be well in command of subject matter they
teach to be able to assess it.

Educational assessment should be low stakes and not high
stakes, otherwise teachers will teach to the test rather than to the
domain or higher levels. With high stakes there is loss of self-
esteem and motivation.
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Formative Assessment
Definition

Formative assessment exemplifies the current classroom culture of
integrating teaching, learning and assessment. It is a collaborative
process of continuous assessment using students' regular work rather
than formal examinations. Evidence about student achievement is
elicited, interpreted, and used by teachers, learners, or their peers to
make decisions about next steps in instruction (William, 2011). It takes
place during instruction, provides feedback to both teachers and
students, based on which correctives and instructional adjustments are
done. It is characterized by absence of evaluation as its purpose is to
adapt teaching to current and future needs of students.

The primary purpose is one of the following:

= identify strengths and weaknesses,

= assist in planning subsequent instruction,

= aid students in guiding their own learning and gaining self-
evaluation skills,

= foster increased autonomy, engagement, and responsibility on
part of student.

Processes

The key instructional processes involved in formative assessment
are (Broadfoot, et. al, 2002):

= establishing where learners are in their learning
= establishing where they are going
= establishing what needs to be done to get there.

Figure 4, outlines formative assessment cycle and processes
involved. Assessment is conducted during instruction using different
approaches and sources (student, teacher, and peers), based on results
specific immediate feedback is provided to students and instructional
correctives are adopted by the teacher and the students.
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Feedback to Students =
Instructional Correctives

* Immediate
* Next Steps

* Specific

* Student Activities

Evaluations of Student Progress
* Informal Observation
* Questioning
*Student Self-Evaluations

* Peer Evaluations

Figure 4. Formative assessment cycle. (McMillan, 2007).

Characteristics and key elements of formative assessment

The goal of formative assessment is for students to develop their
own “learning to learn” skills. To achieve the above goal and for a
successful practice of formative assessment, several key elements and
characteristics are required mainly on the part of teachers (Andrade &
Cizek, 2010).

= Teachers need to change the culture of their classrooms, putting
the emphasis on helping students feel safe to take risks and
make mistakes and to develop self-confidence. Children who
feel safe to take risks are more likely to reveal what they do and
don’t understand.

= Teachers make the learning process more transparent by
establishing and communicating clear specific learning goals,
tracking student progress, and in some cases adjusting goals to
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meet student needs. Specific grading criteria or rubrics for
evaluating goal attainment are shared with students.

Teachers focus on goals that represent valuable educational
outcomes with applicability beyond the learning context.

= Teachers vary instruction methods to meet the range of student
needs. They use different approaches to explain concepts,
provide options for independent work, and encourage students to
work with their peers.

= Teachers use a mix of approaches to assess student
understanding. Frequent assessment is used including peer and
self-assessment embedded within learning activities.

= Teachers provide verbal or written non-evaluative feedback on
student’s work. Most effective feedback is timely, specific,
related to learning outcomes, and tied to explicit criteria.
Students are provided with opportunities to revise, improve
work product and deepen understanding.

Teachers model effective learning behavior, teach students self
and peer-assessment skills, and help students better understand
their own learning and reflect on it.

= Teachers help students in developing emotional competencies
and build confidence and thus take increasing responsibility for
their own learning and progress and are actively involved in
teaching learning process.

= [t is important to focus students’ attention on mastering tasks,
rather than on competition with peers.
Role of Feedback
Feedback is vital to formative assessment, but to be effective it
needs to:

= Be timely and specific, and include suggestions for ways to
improve future performance. Feedback that is non-specific (e.g.
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“needs more work™) or “ego-involving”, even in the form of
praise, may have a negative impact on learning.

= Be tied to explicit criteria regarding expectations for student
performance, making the learning process more transparent, and
modeling “learning to learn” skills.

= Include specific suggestions for how to improve future
performance and meet learning goals, i.e. prospective.

= “Scaffold” information— that is, to provide as much or as little
information as the student needs to reach the next level.

= Be focused on the learning process rather than the final product
and tracks progress over time.

= Attribute achievement to effort as opposed to ability.
= Be descriptive rather than evaluative, as research evidence found
it more useful for improvement.

Role of Teachers in Formative Assessment

Formative assessment places a heavy burden on teachers, but their
role is central to its success. Teachers play different roles while
conducting it ranging from mentoring, to guiding and modeling, and to
reporting and directing. Table 2 below summarizes different roles
exercised by teachers and the goals of each.
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Table 2. Role of Teachers in Formative Assessment*

Role

Goal

Teacher as

Teacher as mentor

Teacher as model

Teacher as guide

Teacher as accountant

Teacher as reporter

program

Provide feedback and support to each
student

Work with students to develop clear
criteria of good practice

Provide an environment where it is safe
for students to take chances and where
support is available.

Model and teach the skills of self-
assessment

Provide exemplars of quality work that
reflect outcomes

Gather diagnostic information to lead the
group through the work at hand.

Guide students in setting goals and
monitoring progress

Maintain records of student progress and
achievement

Monitor students’ meta-cognitive
processes as well as their learning
Report to parents, students, and the
school administration about student
progress and achievement

Provide regular and  challenging

director opportunities to practice so that students
can become proficient
Make adjustments and revisions to
instructional practices
* Earl 2013.
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Benefits of Formative Assessment

Research has proven that formative assessment has been highly
effective and gains associated with it were among the largest ever
reported for educational interventions. If replicated across countries, it
would result in an “increase in the score of an “average” ranking, as
measured by the international Trends in Mathematics and Science Study
(TIMSS) to ranking among the top five countries”. Main effectiveness
was reported in the following domains:

= Raising the level of student attainment especially for previously
underachieving students thus increasing equity of student
outcomes. Attendance and retention of learning also improved,
as well as the quality of students’ work.

= Improving students’ ability to learn and developing invaluable
skills for lifelong learning by

o emphasizing the process of teaching and learning,
oinvolving students as partners in that process,

obuilding students’ skills at peer-assessment and self-
assessment to judge the quality of their own and their
peers’ work against well-defined criteria.

Challenges/ Inhibiting Factors to the Use of Formative Assessment
Despite the effectiveness and positive outcomes associated with

formative assessment, yet its practice faces many challenges, including

= There might be too many logistical barriers to making formative
assessment a regular part of teaching practice, such as large
classes, extensive curriculum requirements, and the difficulty of
meeting diverse and challenging student needs .

= Teachers’ tendency to assess quantity of work and presentation,
rather than quality of learning (Black & William, 1999).

= Greater attention given to marking and grading, however, much
use of it lowers students’ self-esteem.
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= A strong emphasis on comparing students with each other which
demoralizes less successful students (Black & William, 1999).

= Teacher feedback to students often serves social and managerial
purposes rather than to help students to learn more effectively.

= Resources. Formative assessment needs commitment of
resources to support professional development, investment of
teacher time as they need time for planning, administration and
feedback, in addition to costs for supplies, space, etc.

= Preparation. Pre-service and in-service training for educators
must evolve to provide two different competencies, skills
required for developing and for interpreting classroom-based
formative assessments (Andrade & Cizek, 2010).

= Time. Re-allocation of time and effort to support all formative
assessments activities (Andrade & Cizek, 2010).

Conclusion

Modern educational assessment is an integrated part of teaching
and learning, and is a meaningful, contextualized, and purposeful
activity that focuses on demonstrations of what students know and can
achieve, rather than on students’ shortfalls in knowledge and failure to
achieve. Such practices will raise students’ expectations of success and
will engender hope and sustained efforts on their part. It involves a deep
transformation in the classrooms of what is learning, evaluation, and
what counts as achievement. Close collaboration is needed between all
stakeholders (administration, teachers, parents, and students) to realize
this paradigm shift, in addition to sustained effort, planning,
professional development, and resources. However, the outcomes are
worth the effort as evidenced by extensive research findings.
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Dr. Samar Mukallid
Associate Professor,
Arabian Gulf University

Guidance and Counseling

What a professional school counselor is:

An educator with a minimum of a Master’s degree in school
counseling.

Hired in preschool, elementary, middle, and high school level
(district supervisory & counselor ed. Positions)

The ASCA recommends a counselor-to-student ratio of 1 to
250.

Abides by ethical & professional standards of ASCA.

Addresses academic, personal, social, and career development
needs through designing, implementing, evaluating &
enhancing a comprehensive school counseling program.

School counselors use the basic skills of counseling,
consulting, coordinating and appraising
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Historical vs. Comprehensive, Developmental Guidance

and Counseling Program

Historical

Developmental

-Reactive
-Crisis counseling only

-Individual guidance &
counseling only

-Uneven service to students
-Emphasis on services

-Information dissemination
(scattered)

-Clerical/administrative task
oriented

-Unstructured program
-Immeasurable

-Counselors only

-Planned, based on priorities

-Preventative & crisis
counseling

-Group guidance & counseling

-Consistent service to all
students

-Emphasis on program

-Developmental curriculum
(scaffold)

-Student goal attainment
oriented

-Designed program

-Evaluated & improved, based
on evaluation results

-Counselors + all school staff




Four Components of a Comprehensive, Developmental
School Guidance and Counseling and Role of Counselor

I. Responsive Services

Address the immediate concerns of students.

Purpose:

Prevention, Intervention and referral as needed

Areas Addressed:

e Academic concerns
e School-related concerns

tardiness

absences& truancy

misbehavior

school-avoidance

Physical/sexual/emotional abuse
e Grief/loss

e Substance abuse

e Family issues

e Harassment issues

e Coping with stress

e Suicide prevention
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Counselor Responsibilities:

Counseling: Counsel with students individually about their concerns
using accepted theories and techniques appropriate to school
counseling.

Consultation: Conference with parents, faculty, administrators, and
other relevant individuals to improve student achievement.

Coordination: Coordinate and partner with school and community
personnel to bring together resources for students and families.

Referral: Use an effective referral process to help students; families,
and others use special programs and services.

Small Groups: Conduct structured, goal oriented groups to meet
students’ needs for learning.

Counselor adheres to professional standards.
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I1. System Support

Includes program, staff, and school support activities and services.
The purpose is to provide, support and lead in program delivery.

Purpose:

Program Delivery and Support

Areas Addressed:

¢ Guidance program development

¢ Parent education

e Teacher/administrator

e consultation

¢ Staff development for educators

e School improvement planning

e Counselor’s professional development
e Research and publishing

e Community outreach

e Public Relations

Counselor Responsibilities:

Program Leadership: Plan, implement, and evaluate annually the
building guidance program.

Consultation: Coordinate, conduct, or participate in school
improvement initiatives. Partnership with resources to improve school

achievement.

Leadership Participation: Program assessment, school improvement,
and staff development.

Counselor adheres to professional standards.
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II1. Guidance Curriculum

Provides guidance content in a systematic way to all students.

Purpose:

Raising awareness, skill development, and application of the skills
needed in everyday life.

Areas Addressed:

e Self-confidence development
e Motivation to achieve

e Decision-making, Goal setting, Planning and Problem-solving
skills

e Interpersonal effectiveness (including social skills)
e Communication Skills
e Cross-cultural effectiveness

¢ Responsible Behavior

Counselor Responsibilities:

Structure: Facilitate the development of a guidance curriculum.
Classroom: Assist or team with staff members in teaching activities
related to personal/social development, academic development and

career development.

Counselor adheres to professional standards.
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IV.Individual Planning

Assists students in monitoring and understanding their own
development.

Purpose:
Student Planning and Goal Setting

Areas Addressed:
EDUCATIONAL

* Acquisition of student skills

» Awareness of educational opportunities

* Appropriate course selection

* Lifelong learning

» Utilization of test scores

CAREER

» Knowledge of potential career opportunities
* Knowledge of career and technical training
» Knowledge of positive work habits
PERSONAL-SOCIAL

* Development of healthy self-concepts

* Development of adaptive and adjustive social behavior

Counselor Responsibilities:

Guidance Conferences: Guide individuals and groups of students
through the development of educational, career and personal plans; this

includes post-secondary planning.

Coordination/Consultation: Coordinate parent participation in the

student individual planning.

Monitor: Assist students in the implementation of plans and next step
planning. Coordinate parent/family participation in reviewing plans.

Assessment: Interpret tests and other appraisal results appropriately.

Counselor adheres to professional standards.
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Role of a School counselor (ASCA National model)

Foundation
Management
Delivery

Accountability

Foundation

Creates a comprehensive school guidance and counseling
program that meets students developmental needs.

Creates a vision & mission that define the intended students’
desired outcomes.

Promotes research to demonstrate school counseling efficacy.
Increases public awareness of the school counseling profession.

Promotes standards and best practices in school counseling
programs.

Develops educational material and professional development
opportunities for the advancement of school counseling.

Supports  publications emphasizing excellence in school
counseling.

Management

*

*

School counselor manages organizational assessments to ensure
that students personal and academic outcomes are met.

Use-of-time assessment to determine the amount of time spent
towards the recommended 80 percent or more of the school
counselor’s time to direct and indirect services with students.
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Annual agreements with administration at the beginning of the
school year to address how the school counselling program is
organized and what goals will be accomplished.

Advisory councils, made up of administrators, teachers,
students, parents and community members to review and make
recommendations about the counseling program’s activities and
results.

Use of various assessment tools to measure the results of the
program and promote systematic change within the school
system.

Creating action plans for prevention and intervention services
and activities.

Delivery

*

Direct

Delivers services to students, school staff, parents and the
community.

Student services include structured lessons designed to target
developmental and desired competencies. (Comprehensive
Developmental School Guidance Curriculum).

- School Counseling Core Curriculum: Structured developmental
lessons in K-12 classes

- Responsive services: preventative and /or intervention activities
meeting students’ immediate and future needs (individual or
small group counseling, & crisis intervention)

- Individual student planning: school counselors coordinate

ongoing systemic activities designed to help students establish
personal goals and develop future plans. (community
service/extra-curricular activities, activities that develop
student’s social awareness)
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Indirect

- Referral, for additional assistance
- Consultation and collaboration with parents, teachers and
community organization

Accountability

Effectiveness of school counseling program

*  School counselors audit & analyze school and school counseling
program data to determine how students change due to school
counseling program.

* Use data to:

- show impact of counseling program in student achievement,
attendance and behavior

- Analyze school counseling program assessments to guide
future action & improve future results of students.

*  Performance of school counselor is evaluated based on basic

standards of practice.

School counselor’s role

* Help children build self-esteem.
*  Help students make the transition to different grade levels.

* Help support teachers and parents aid the student in
developmental goals.

* Help get parents involved in their children’s education.
*  Work with teachers to provide guidance.
*  Help students explore career options.

* Help students prepare for college entrance exams and other
college preparatory activities.
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*  Provide individual counseling on personal/social, academics and
career.

* Help students begin focusing on decision making skills, career
development, social accomplishments and problem solving
skills.

Appropriate activities of a school counselor

* Individual student academic program planning

* Interpreting cognitive, aptitude and all new students
achievement tests.

* Providing counseling to students, who are tardy or absent,
achievement testing programs.

* Providing counseling to students who have disciplinary
problems.

* Providing counseling to students regarding appropriate school
dress

* Collaborating with teachers to present school counseling core
curriculum lessons.

* Analyzing grade-point averages in relationship to achievement.
* Interpreting student records.

* Providing teachers with suggestions for effective classroom
management.

* Ensuring that student records are maintained as per state and
federal regulations office.

* Helping the school principal identify and resolve student issues,
needs and problems.
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Providing individual and small-group counseling services to
students.

Advocating for students at individual education plans meetings,
student study teams and school attendance review boards.

Analyzing disaggregated data.

Inappropriate activities of a school counselor

Coordinating paperwork and data entry of all new students

Coordinating cognitive, aptitude and achievement testing
programs.

Signing excuses for students who are tardy or absent.

Performing disciplinary actions or assigning discipline
consequences.

Sending students home who are not appropriately dressed
Teaching classes when teachers are absent.

Computing grade-point averages.

Maintaining student records.

Supervising classrooms or common areas.

Keeping clerical records.

Assisting with duties in the principal’s office.

Providing therapy or long-term counseling in schools to address
psychological disorders.

Coordinating school- wide individual education plans meetings,
student study teams and school attendance review boards.

Serving as a data entry clerk
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A Counselor...

+ Visits my classroom to help
me understand myself and
others.

+ Works with small groups on
study habits, self-concept,
divance, conflet resolution,
and improvinf academic
permarmance.

+ Meets with new students to
help them adjustto our
school.

+ Explains test scores to
parents and teachers.

+ Talks with parents and
teachers.

*Have good news toshare.

*Have trouble with my
friends.

*Have trouble with my
school work.

*Have problems with my
brothers and sisters.

How do I see
a Counselor?

* My teacher can ask
the counselor to see
me.

"My parerts can ask the
counselorto see me.

* T can stop bythe office
tosee her

* I can ask myteacherif [
can go to her office.
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Le plurilinguisme a I’école

1. Rupture entre les langues de socialisation et les langues de
scolarisation

L’¢éleve vit un décalage entre les langues de socialisation qui sont
décloisonnées dans sa vie quotidienne et les langues de scolarisation
qui sont cloisonnées par 1’école. Grace a la mondialisation, aux médias
et a la multitude des réseaux numériques, les €éléves sont de plus en plus
exposés a des langues dans leur environnement socio-familial proche et
¢loigné. Ils développent ainsi beaucoup plus de stratégies pour
I’apprentissage des langues que dans le passé. Ils n’ont jamais autant
fait preuve de créativité linguistique. Ils jonglent avec tous les genres de
discours, de registres, de styles, de niveaux de langage et les adaptent a
des situations de communication trés diversifiées autant informelles
(facebook, skype, sms...) que formelles (forums, recherche
d’informations scientifiques...). Ils mélangent les langues, créent de
nouvelles formes discursives et transgressent les codes de 1’oral et de
I’€crit (en écrivant un message oral d’une langue avec les lettres d’une
autre langue, en mixant le lexique d’une langue avec la grammaire
d’une autre langue....). Ces langues de socialisation sont aussi appelées
« langues d’ailleurs » ou « répertoire langagier » par Daniel Coste :
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« les langues d’ailleurs englobent [’ensemble des langues avec
lesquelles chaque éleve est en contact ou apprend a [’extérieur des
murs de [’école. 1l s’agit des langues et des variétés avec lesquelles il
entre en interaction avec les membres de sa famille, avec ses amis du
quartier, avec ses voisins, avec ses proches a l’étranger, ses amis du
cyberespac’ ... Et expression “répertoire langagier” désigne

“l'ensemble de variétés linguistiques - plus ou moins bien
maitrisées ou développées - que posséde un acteur social donné et dont
il peut jouer, selon les situations, en faisant appel a telle ou telle de ces
varietes.” (Coste, 2011) ».

Cependant, 1’école réduit 1’apprentissage des langues de
scolarisation aux registres standards. Pourtant, ces créativités
linguistiques se glissent dans les productions scolaires. En les
considérant comme « des fautes », elle ne donne pas les moyens aux
¢léves de conscientiser toutes les stratégies, savoirs, savoir-étre et
savoir-faire déja la puis de les mobiliser pour apprendre les langues de
I’école :

« Sans articulation entre les langues, ce sont aussi des pans
entiers de l’expérience langagiere antérieure des apprenants qui restent
ignorés, c’est-a-dire a la fois inexploités et, pour certaines langues,
dévalorisés ». (CARAP : 2010,8)

La marginalisation de ces ressources linguistiques ne prend pas en
compte les préoccupations actuelles de I’¢leve, ses centres d’intéréts et
son expérience personnelle. Elle ne lui donne pas ainsi le moyen de
faire le pont entre ce qu’il vit en dehors de 1’école et dans le milieu
scolaire. Cette rupture ne lui permet pas de donner du sens aux
apprentissages scolaires et le démotive pour 1’apprentissage des
langues

“Terme évoqué par la sociologue Dominique Cardon. (http://www.psychologies.com/Moi/Moi-
et-les-autres/ Amitie/Articles-et-Dossiers/Qu'est-ce-qu'un-vrai-ami/Nos-amis-sur-Internet
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« Pour cette raison, le répertoire langagier est l’espace langagier
le plus important a prendre en compte dans le processus de
[’enseignement-apprentissage dans lequel toutes les capacités
linguistiques de [’éléve trouvent leur place (Conseil de |’Europe, 2000,

p-11) ».

2. Pourquoi les enseignants cloisonnent-t-ils I’apprentissage des
langues de scolarisation

2.1-.Du mythe bilingue a la compétence plurilingue et
pluriculturelle

La formation des enseignants privilégiait jusqu’a quelque temps
une didactique basée sur une approche singuliére qui prend en compte
une langue et une culture particuliére de fagon isolée (CARAP : 2007,
7). Elle culpabilisait I’enseignant qui tolérait le recours a une langue
différente que celle qu’il enseigne:

" L'attitude de culpabilisation linguistique [...] se manifeste dans
l'opposition entre la «vraie langue», et celle des cours [...] " (Billiez :
1985, 100)

Bien que la définition du bilinguisme a changé depuis les années
60, le mythe qui préconisait qu’une personne bilingue doit maitriser
deux langues a la perfection et devait les apprendre comme étant deux
maternelles reste prédominant :

«Dans les années 30, le bilinguisme apparait comme “une
connaissance de deux langues comme si elles étaient toutes deux
maternelles” (Bloomfield, 1935 cité par Billiez & Trimaille, 2005).
Dans les années 60, une personne bilingue est une personne qui
“possede une compétence minimale dans une des habiletés
linguistiques : comprendre, parler, lire et écrire dans une langue autre
que sa langue maternelle” (Mac Namara, 1967 cité par Nantes, 2011).
On a donc a faire a plusieurs mythes autour du bilinguisme dont ['un
consiste a considérer une personne bilingue en tant qu’une personne
possédant une compétence de 2 monolingues en une seule personne.»
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2.2. La compétence plurilingue et interculturelle

Depuis les années 2000 le Cadre Européen Commun de Référence
Pour les Langues (CECR) préconise la compétence plurilingue et
interculturelle qui empéche de cloisonner les langues et les cultures de
socialisation et de scolarisation. Elle inclut non seulement la dimension
communicative mais aussi le role de la culture dans 1’apprentissage des
langues. « La compétence a communiquer langagiérement et a
interagir culturellement d’un acteur social qui possede, a des degrés
divers, la maitrise de plusieurs langues et [’expérience de plusieurs
cultures. On considerera qu’il n’y a pas la superposition ou
Juxtaposition de compétences distinctes, mais bien existence d’'une
compétence complexe dans laquelle ['utilisateur peut puiser » (Conseil
de I’Europe, 2000, p. 129). Cette compétence est donc déséquilibrée
dans les différentes langues composant le répertoire de I’individu,
partielle, incompléte imparfaite et donc de type évolutif selon le
parcours de Dl’interlocuteur toujours en voie de construction avec les
langues. (Coste.D, Moore.D, Zarate.G, ( 2009)

3. Quel cadre de référence pour le décloisonnement de
P’apprentissage des langues?

Le Cadre de Référence pour les Approches Plurielles des Langues
et des Cultures (CARAP) a développé des démarches didactiques qui
portent sur les langues de 1’école, les langues que 1’école n’a pas
I’ambition d’enseigner, toutes sortes d’autres variétés linguistiques, de
la famille, de I’environnement...et du monde (CARAP : 2007, §). Cette
démarche ne porte pas uniquement sur les langues mais prend aussi en
compte le communicatif et le culturel. Le CARAP récence quatre
approches plurielles :

e L’Eveil aux langues vise a accueillir les éléves dans la
diversité des langues du monde et de leurs langues comme un
accompagnement des apprentissages linguistiques tout au long
de la scolarité
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e L’Approche interculturelle : développe des activités sur la
variation de 1’espace/temps selon les cultures

e La Didactique intégrée des langues vise a établir des liens
entre un nombre limité de langues, celles dont on recherche
I’apprentissage dans un cursus scolaire.

e L’intercompréhension propose des activités avec un travail
paralléle sur plusieurs langues

4. Quelles formations des enseignants pour D’application de la
didactique du plurilinguisme ?

Toute action de formation nécessite une analyse de besoins qui
prend en compte les attitudes (le dire) et les aptitudes (le faire)
pour pouvoir définir un parcours pédagogique contextualisé au
regard des approches plurielles.

Didactique du plurilinguisme et mobilisation du déja-la

Il est indispensable de faire prendre conscience aux enseignants de
leurs représentations et rapport aux langues, de leurs pratiques de classe
et de la place qu’ils accordent a I’expression des éleves lors des
interactions. Une formation a I’utilisation de la biographie langagiére
est nécessaire pour qu’ils explicitent 1’histoire de leur vie avec les
langues.

En paralléle, des mises en situation d’apprentissage de ’oral et de
I’écrit en langues étrangeres au regard des approches plurielles sont
aussi nécessaires pour prendre conscience des stratégies et des
ressources mobilisables et transférables d’une langue a 1’autre et d’une
culture a I’autre dans des situations d’apprentissage.

Approche sociolinguistique et analyse des besoins

Une formation a la technique d’entretien qualitatif semi-directif
ainsi qu’a 1’¢laboration de questionnaires est inévitable pour qu’ils
puissent analyser les besoins de leurs apprenants
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5. La didactique du plurilinguisme appliquée au Liban pour la
motivation a ’apprentissage du francais, de ’arabe classique et
de I’anglais

Les analyses de besoins avec une approche sociolinguistique
menées au Liban depuis 2005 avaient comme objet de motiver les
enseignants et les éléves a 1’enseignement ou apprentissage du frangais
comme langue seconde, de 1’arabe classique avec des éleves libanais
ainsi que du frangais et de I’anglais langue étrangére avec des é€leves
réfugiés syriens. L’analyse des enquétes menées ont toutes démontrées
qu’il fallait remédier a un sentiment d’insécurité linguistique et une
dévalorisation des langues premiéres par rapport aux francais a I’arabe
classique et a I’anglais :

- Un accord cadre a été signé entre I’Ambassade de France et le
Ministere de 1’éducation et de I’enseignement supérieur libanais
pour évaluer le niveau linguistique puis former environ 2000
enseignants de langues et en francais des cycles 1 , 2 et 3 au
regard du CECR entre 2005 et 2009. L’éveil socioculturel qui
constitue une premicre étape de la compétence interculturelle a
déloqué la production et I’interaction orales en francais des
enseignants et les a réconciliées avec les langues.

« Je ne savais pas que je pouvais parler en francais en utilisant
ma culture libanaise, je pensais que je devais parler francais comme
une frangaise » (carnet de bord : 2007 ,témoignage d’une enseignante
du primaire de [’école publique)

- La recherche action formation menée par I’Institut francais du
Liban en partenariat avec 1’Universit¢ Saint Joseph et le
secrétariat des écoles catholiques (2010 -2012) a montré
comment un dispositif d’éveil aux langues et de didactique
intégrée a dévoilé en particulier chez les éléves en échec scolaire
des ressources insoupgonnées par 1’école en arabe classique et
en frangais.
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« Je pensais avant cette recherche que cet éléeve ne pouvait pas se
concentrer mais j’'ai été tellement surprise de voir que [’éveil aux
langues a montré qu’il pouvait réflechir comme un étudiant
universitaire » (témoignage d’une enseignante d’arabe : carnet de
bord, bilan final : 2012)

- La formation aux approches plurielles des enseignantes d’arabe
et de frangais au préscolaire en cours actuellement est une
initiative de la direction du Lycée Abdel Kader (2013-2014)
pour remédier a la démotivation pour 1’apprentissage de 1’arabe
classique dés les petites classes.

- Une action pilote a ét¢ menée dans le cadre du projet européen
ou le British Council est chef de file et I’Institut frangais
partenaire associé¢ (2013-2016). Les activités d’éveil aux langues
ont démontré comment la diversité linguistique et culturelle
n’est pas un frein mais peut servir de tremplin pour
I’apprentissage de 1’anglais et du francais comme langue
étrangere dans les cycles 2 et 3 :

« Je n’avais jamais pensé avant que je pouvais utiliser ce que
[’éleve comnait et son vecu pour apprendre umne nouvelle langue »
(carnet de bord, enseignante ONG mouvement social : 2013).

6. Les risques de ’application de la didactique du plurilinguisme

La didactique du plurilinguisme ne remplace la didactique
singuliére.

Les approches plurielles sont un facilitateur pour aider 1’éléve a
mieux apprendre les langues de scolarisation. L’¢éléve qui conscientise
ses savoirs, savoir étre et savoir faire dans toutes les langues apprend
plus rapidement les langues de scolarisation. Méme s’il y a des
similarités entre les apprentissages spécifiques aux langues de
scolarisation, il ne s’agit pas de renier les spécifiés qui seront travaillées
en didactique singuliére.
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La nécessité d’un contrat didactique

Le recours a la langue maternelle de 1’éleve en classe doit étre
utilisé par ’enseignant comme une stratégie d’apprentissage et non
comme une fin en soi. Une charte peut étre établie avec les apprenants
pour conscientiser : Quand ? Pourquoi et Comment ? ils ont recouru a la
langue maternelle (pour débloquer 1’expression d’un éléve qui ne parle
jamais, pour exprimer une émotion ou une idée complexe avant de la
reformuler en langue de scolarisation, pour comparer le fonctionnement
d’une régle de grammaire dans plusieurs langues connues...).
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ICT integration in Curriculum

Since the dawn of civilization, societies systems witnessed three
major waves of change: the agrarian, the industrial and the information.
The agrarian wave settled humanity from a nomad base. The industrial
revolution harnessed human physical capabilities. The information
revolution is trying to understand the human mental capabilities and
expand on them.

Each one of these waves produced major paradigm shifts in the
life of human beings . Families moved from extended, to nuclear, to
working parent. Businesses moved from family based to bureaucracy to
teem based. Transportation developed from horsepower to locomotive
to jet and nuclear power.

In education, the transformation brought by the waves of change
started with the establishment of the one-room school house during the
agrarian wave to the current system that was developed to face the
needs of the industrial revolution. At the time, mass education was
established. The aim was to produce clerks and clergy and foremen for
the factories, not necessarily to educate people.
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What are the implications of these changes on education?

To understand the main feature of an information age educational
training system, we need to understand the needs and demands of the
emerging information society.

At the family level, we noticed that major changes have taken
place. Foremost is lack of communication. This led to neglect unmet
needs at the emotional and physical levels also at lack of discipline. At
the work place, thinking, cooperation and initiative taking processes
have changed dramatically. All workers are to be involved as active
participants in the process of production and development.

Societal changes in the information age witnessed the most far-
reaching transformation of systems. Shared leadership and team
organization replaced autocratic leadership and bureaucratic
organization. Cooperative relationships, autonomy and accountability
replaced adversarial relationships, competition and centralized control.
Initiative taking and diversity superseded compliance and conformity.
Integration of tasks outweighed division of labor. Holism and
cooperation took the place of compartmentalization.

All this transformation, resulting from the major waves of change,
necessitates a fresh look at the educational paradigm and its role.

Nobody is happy with their educational system in spite of the
efforts and attempts of reform and updating the current paradigm. Over
the last five decades, most educational systems underwent changes to
meet the ever-growing demands, and needs; foremost of which is the
shift from the concept of teaching to that of learning. But we still find
that educational systems are graduating and certifying students who are
not learning enough at a time where the cost of quality education is
rising at an ever increasing speed. There are tens of millions of youth in
our region and hundreds of millions all over the world who are not
getting proper education and training or are totally left out of the system
and its outreach. Remembering that education is a basic human right,
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we realize that the need for a new paradigm of education is paramount.
ICT integration in education, if properly planned and executed, along
with the proper training and environment may be a major part of the
paradigm shift, and the transformation to quality education. Technology
can play an important role in providing equity in offerings, supplements
to curricula, and a major push towards quality, all being at an affordable
cost.

What are the essential components of this new paradigm, and how
does it differ from earlier models and attempts on improving the
educational system and its curricula?

Alvin Toffler, the famous futurist and author of the seminal books,
“Future Shock “ (1970),”The Third Wave”, (1980), and “Revolutionary
Wealth”,(2006); tells us that “...the illiterates of the 21% century will
not be those who cannot read and write ,but those who cannot learn,
unlearn ,and relearn”.

Educational research tells us that in the 21% century, the focus of
education is on learning, not on teaching. Learning should be based on
enhancing cognitive, social and emotional skills. Literacy is not only
reading, writing, and numeracy. The new focus on literacy includes
visual literacy, information literacy, and consumer literacy; all of
which are based on critical thinking. Thus curricula in this age should
be based on the integration of these elements, and enhanced by
technology as one of the major modes of delivery. We reached a major
conclusion that education and learning do not take place only in a
classroom or between four walls. Learning opportunities will be
provided to children from birth on. Learning will be evidence based,
including the latest findings from neuro-learning research, and artificial
intelligence studies.

What do we know about learning? And how is it different from
teaching?

We have come to know that individuals learn at different rates,
while the prevailing teaching paradigm, which is service based and
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mass production oriented, allows little space, if any, for individual
differences. Governments, in fulfilling their service duties, provide
mass public education. This type of education is time, group, and
teacher based, and is market driven. Mass public education looks at the
input - output process as the essence of this paradigm; not on the
individual learner and her/his needs.

Developing the new learning paradigm, which is attainment,
person and resources based, addresses the process of education as an
unalienable right for people and their aspirations. It aims at the
production of well-rounded citizens who can survive in our fast
developing global world.

The main feature of our information age education system
includes mastery learning, personal learning plans, performance-
learning and assessment, cooperative learning .Technology can play an
essential role in these processes.

What are the rubrics of the new paradigm?

The major emphasis is focused on lifelong learning. All trends and
directions point to the fact that life pace and change are growing at an
ever exponential rate. Researchers and futurists tell us that more than
half the jobs that will be available for a newborn are not yet thought of
or existing. So to what purpose do we teach and prepare our youth?

The new paradigm based on learning should provide basic values
and survival skills that are needed for an active and prosperous life in
the 21* century. At the value level one would include citizenship as a
major component, along with personal and social awareness and
responsibilities. Cross cultural understanding and conflict resolutions
are major assets of living in a globalized world. At the skill level, one
would include at least critical thinking, reasoning and creativity which
should be fostered. Planning and strong communication skills are
needed as a major survival skill too. To this, one can add decision
making, visualization, and the knowledge of how and when to integrate
technology. Technology can facilitate the delivery of the curricula in a
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new more involving way to the learner allowing her/him to reach their
potential by providing them different modalities to tackle and
understand issues and ideas in more different ways allowing for
individual differences and letting creativity open to all possibilities.

In education, curriculum integration with the use of technology
involves the infusion of technology as a tool to enhance learning in a
content area or at a multi-disciplinary level. Effective integration of
technology is achieved when learners are able to select tools to enhance
their learning modality in a timely manner, analyzing and synthesizing
information and data in order to present them in a professionally.
Technology should become an integrated part of the curriculum and the
learning process, it should be accessible as all other resource and tools.
Thus the focus in such learning process is on the outcome prescribe by
the curriculum not the technology itself.

Toffler, also tells us that, “it is no longer resources that limit
decisions, but it is decisions that makes resources”.

The key factors to integration technology in the new paradigm
would include a supportive and effective leadership and an accepting
climate. Professional development of the staff with a technology plan
and the proper infrastructure to fulfill the objectives stipulated. In the
final analysis ,it is the taking of the right decisions in an educational
setting that will lead to a difference in delivery and quality of what is
delivered .

To succeed, a technology implementation plan requires a clear
vision, sufficient access, proper skills, resources, administrative and
technical support along with proper timing which is of major essence.

The use and integration of technology in the curricula can be
effective only when it helps the learner to be motivated, engaged, and
actively learning. Technology can allow learners to authentically
experience the learning process through modeling, simulation, and
experimentation in less costly virtual situations among other
possibilities. This can be achieved through encouraging and fostering
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collaboration and team-work. This approach will also lead to enhancing
the development of communication skills.

Integration of technology in the curricular can only be effective
when it allows the learner to become an explorer and a producer of
knowledge. This will be achieved through systematic structuring and
integrating learning and technology across the curricula. By so doing
the learner eventually build his/her digital age literacy skills needed for
survival.

For full integration of ICT in curriculum, the need is for inter-
disciplinary collaboration spearheaded by well-trained administrators
and teachers .The staff should have the opportunity for a well-
orchestrated school based professional development .This will keep
them abreast of all new developments in research and evidence based
studies on human learning ,and will allow them to be more effective in
coaching and helping the learner.
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Quality education, being the target of educational innovation, requires continuous
empowerment of the teacher, one of the pillars of the educational process, whose main
role is to foster the student's critical thinking, his competence in handling problems and
his ability to take wise decisions, thus preparing a communal personality qualified to
shape its future and that of the coming generations.

La qualité de I'éducation, cible de l'innovation pédagogique, nécessite une habilitation
continue de I’enseignant qui est I'un des piliers de I' apprentissage éducatif. Son réle vise
le renforcement de la pensée critique chez 1’étudiant ; la compétence a faire face aux
problémes et la prise de décisions conscientes, par conséquent, la préparation d’une
personne communautaire qualifiée pour la construction de son avenir et celui des futures
générations.
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